Is There a Case for Reparations
Materials by African American Studies Teachers in Columbia Public Schools,

part of the 2021 cohort of The 1619 Project Education Network

1619  Education Network

Name:

Block:

Section I: “So That's Just One of My Losses”

Before Reading: Split up the general and specific vocabulary among group members. Each member will
complete one page of your shared Vocabulary Awareness chart before reading.

General Vocabulary

Specific Vocabulary

winepress
degenerate
noxious
transgression
runagate
impartial
chicanery
exodus
acquisitive
nefarious
malicious/malice

predatory
middleman
speculator
contagion
rife
consigned
self-fulfilling prophecy
appraiser
unscrupulous
predation
posh

bondman
kleptocracy

poll tax

franchise

debt peonage
vagrancy laws

penal system
sharecropping

blind decree of justice
restrictive covenants
Nuremberg Laws
anarchy

While Reading: Annotate the text and use the chart below to keep track of the ways in which each system
impacted Clyde Ross’s life directly and indirectly.

System: How has this system impacted Clyde Ross? Questions & Connections
Note where Mr. Ross has agency and decision-making power. What clarifying questions arise from
Where does he not? Even when Mr. Ross is not directly impacted, the reading? Do you notice a
how have these systems shaped the landscape of his story? relationship to previous units,
discussions, or texts?
Criminal
Justice
Education
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Employment
/Wealth

Healthcare

Housing

Political
Power

After Reading: Summarize the overall argument of this particular section. Work with group members to clarify
your ideas.

Identifying Argument:
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Name:

Block:

Section II: “A Difference of Kind, Not Degree”

Before Reading: Split up the general and specific vocabulary among group members. Each member will
complete one page of your shared Vocabulary Awareness chart before reading.

General Vocabulary

Specific Vocabulary

halcyon
ecological
affluent
safety net
precipitous
calamity
melanin
conflagration
grit
trenchant
erroneous

infant-mortality rate
per capita

fault line

cultural pathology
inheritance
affirmative action
upward mobility

While Reading: Annotate the text and use the chart below to keep track of the ways in which each system
impacted Clyde Ross’s life directly and indirectly.

System: How has this system impacted Clyde Ross? Questions & Connections
Note where Mr. Ross has agency and decision-making power. What clarifying questions arise from
Where does he not? Even when Mr. Ross is not directly impacted, the reading? Do you notice a
how have these systems shaped the landscape of his story? relationship to previous units,

discussions, or texts?

Criminal
Justice

Education
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After Reading: Summarize the overall argument of this particular section. Work with group members to clarify
your ideas.

Identifying Argument:
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Name:

Block:

Section III: “We Inherit Qur Ample Patrimony”

Before Reading: Split up the general and specific vocabulary among group members. Each member will
complete one page of your shared Vocabulary Awareness chart before reading.

General Vocabulary Specific Vocabulary
nascent barrage patrimony
furrow practicality vassalage
augment crosshairs emancipate
extirpation disavow existential
protégé runagate
reprimand inert
coalesce assailant
gibberish reckon
collude

While Reading: Annotate the text and use the chart below to keep track of the ways in which each system
impacted Clyde Ross’s life directly and indirectly.

System: How has this system impacted Clyde Ross? Questions & Connections
Note where Mr. Ross has agency and decision-making power. What clarifying questions arise from
Where does he not? Even when Mr. Ross is not directly impacted, the reading? Do you notice a
how have these systems shaped the landscape of his story? relationship to previous units,
discussions, or texts?
Criminal
Justice
Education
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After Reading: Summarize the overall argument of this particular section. Work with group members to clarify
your ideas.

Identifying Argument:
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Name:

Block:

Section IV: “The Ills That Slavery Frees Us From”

Before Reading: Split up the general and specific vocabulary among group members. Each member will
complete one page of your shared Vocabulary Awareness chart before reading.

General Vocabulary

Specific Vocabulary

engulf
progeny
trajectory
ancillary
sunder
excruciate
utterance

antebellum

While Reading: Annotate the text and use the chart below to keep track of the ways in which each system
impacted Clyde Ross’s life directly and indirectly.

System:

How has this system impacted Clyde Ross?
Note where Mr. Ross has agency and decision-making power.
Where does he not? Even when Mr. Ross is not directly impacted,
how have these systems shaped the landscape of his story?

Questions & Connections
What clarifying questions arise from
the reading? Do you notice a
relationship to previous units,
discussions, or texts?

Criminal
Justice

Education
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After Reading: Summarize the overall argument of this particular section. Work with group members to clarify
your ideas.

Identifying Argument:
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Name:

Block:

Section V: “The Quiet Plunder”

Before Reading: Split up the general and specific vocabulary among group members. Each member will
complete one page of your shared Vocabulary Awareness chart before reading.

General Vocabulary Specific Vocabulary
plunder Redemption
dole pogrom
heretic G.I. Bill
insolent Communist
wanton Levittown
raze suburbanization
sieve
amortize
madam
coffer
exhort

While Reading: Annotate the text and use the chart below to keep track of the ways in which each system
impacted Clyde Ross’s life directly and indirectly.

System: How has this system impacted Clyde Ross? Questions & Connections
Note where Mr. Ross has agency and decision-making power. What clarifying questions arise from
Where does he not? Even when Mr. Ross is not directly impacted, the reading? Do you notice a
how have these systems shaped the Iandscape of his story? relationship to previous units,
discussions, or texts?
Criminal
Justice
Education
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After Reading: Summarize the overall argument of this particular section. Work with group members to clarify
your ideas.

Identifying Argument:
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Name:

Block:

Section VI: “Making The Second Ghetto”

Before Reading: Split up the general and specific vocabulary among group members. Each member will
complete one page of your shared Vocabulary Awareness chart before reading.

General Vocabulary

Specific Vocabulary

assiduous
influx
nostalgia
vermin

virulent
repertoire
discern

impermeable

dogma

social engineering

While Reading: Annotate the text and use the chart below to keep track of the ways in which each system
impacted Clyde Ross’s life directly and indirectly.

System: How has this system impacted Clyde Ross? Questions & Connections
Note where Mr. Ross has agency and decision-making power. What clarifying questions arise from
Where does he not? Even when Mr. Ross is not directly impacted, the reading? Do you notice a
how have these systems shaped the landscape of his story? relationship to previous units,
discussions, or texts?
Criminal
Justice
Education
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After Reading: Summarize the overall argument of this particular section. Work with group members to clarify
your ideas.

Identifying Argument:
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Name: Block:

Section VII: “A Lot of People Fell By the Way”

Before Reading: Split up the general and specific vocabulary among group members. Each member will
complete one page of your shared Vocabulary Awareness chart before reading.

General Vocabulary Specific Vocabulary

cajole block-busting

piracy
remuneration
bilk

While Reading: Annotate the text and use the chart below to keep track of the ways in which each system
impacted Clyde Ross’s life directly and indirectly.

System: How has this system impacted Clyde Ross? Questions & Connections
Note where Mr. Ross has agency and decision-making power. What clarifying questions arise from
Where does he not? Even when Mr. Ross is not directly impacted, the reading? Do you notice a
how have these systems shaped the landscape of his story? relationship to previous units,

discussions, or texts?

Criminal
Justice

Education

Employment
/Wealth
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After Reading: Summarize the overall argument of this particular section. Work with group members to clarify
your ideas.

Identifying Argument:
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Name:

Block:

Section VIII: “Negro Poverty is not White Poverty”

Before Reading: Split up the general and specific vocabulary among group members. Each member will
complete one page of your shared Vocabulary Awareness chart before reading.

General Vocabulary Specific Vocabulary
antidote pathology
rapacious culture of poverty
thrice pragmatism
predation racial evasion
loath
ambiguous
amorphous
tangentially

While Reading: Annotate the text and use the chart below to keep track of the ways in which each system
impacted Clyde Ross’s life directly and indirectly.

System: How has this system impacted Clyde Ross? Questions & Connections
Note where Mr. Ross has agency and decision-making power. What clarifying questions arise from
Where does he not? Even when Mr. Ross is not directly impacted, the reading? Do you notice a
how have these systems shaped the landscape of his story? relationship to previous units,
discussions, or texts?
Criminal
Justice
Education
Employment
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After Reading: Summarize the overall argument of this particular section. Work with group members to clarify
your ideas.

Identifying Argument:
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Name:

Block:

Section IX: “Toward a New Country”

Before Reading: Split up the general and specific vocabulary among group members. Each member will
complete one page of your shared Vocabulary Awareness chart before reading.

General Vocabulary Specific Vocabulary
synonymous gulag
quintessential the wealth gap
ala carte black pathology
chasm lefties
pundit Black Nationalist
apex demagogue
obstinate false consciousness
chasten
harebrained
ill-gotten
psyche

While Reading: Annotate the text and use the chart below to keep track of the ways in which each system
impacted Clyde Ross’s life directly and indirectly.

System: How has this system impacted Clyde Ross? Questions & Connections
Note where Mr. Ross has agency and decision-making power. What clarifying questions arise from
Where does he not? Even when Mr. Ross is not directly impacted, the reading? Do you notice a
how have these systems shaped the Ilandscape of his story? relationship to previous units,
discussions, or texts?
Criminal
Justice
Education

Page 17 of 20



Is There a Case for Reparations 1619 Education Network
Materials by African American Studies Teachers in Columbia Public Schools,

part of the 2021 cohort of The 1619 Project Education Network

Employment
/Wealth

Healthcare

Housing

Political
Power

After Reading: Summarize the overall argument of this particular section. Work with group members to clarify
your ideas.

Identifying Argument:
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Reading Guide for “The Case for Reparations” - Section X: “There Will Be No ‘Reparations’

From Germany”

Before Reading: Split up the general and specific vocabulary among group members. Each member will
complete one page of your shared Vocabulary Awareness chart before reading.

General Vocabulary

Specific Vocabulary

restitution

nascent
asphyxiate
repudiate
vessel
despoil

ostensible

reify

denunciation

configuration

Third Reich

foreclosure

subprime

creditworthiness

Teutonic national myth
Social Democratic

generational wealth

While Reading: Annotate the text and use the chart below to keep track of the ways in which each system
impacted Clyde Ross’s life directly and indirectly.

System: How has this system impacted Clyde Ross? Questions & Connections
Note where Mr. Ross has agency and decision-making power. What clarifying questions arise from
Where does he not? Even when Mr. Ross is not directly impacted, the reading? Do you notice a
how have these systems shaped the landscape of his story? relationship to previous units,
discussions, or texts?
Criminal
Justice
Education
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After Reading: Summarize the overall argument of this particular section. Work with group members to clarify
your ideas.

Identifying Argument:
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